Years 7-10
TEACHING, ASSESSING AND
REPORTING POLICY

Staff at Eaton Community College will implement this Teaching, Assessment and
Reporting Policy to meet both the needs of their students and the requirements of the
School Curriculum and Standards Authority.
This policy will be readily available to the school community, including publication on
the school’s website.
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Curriculum
Teachers at ECC will plan and deliver a curriculum in line with the Western Australian Curriculum and
Assessment Outline (www.scsa.wa.edu.au). The Outline sets out the mandated knowledge,
understandings, skills, values and attitudes that Pre-primary to Year 10 students are expected to
acquire in the eight learning areas identified in the Melbourne Declaration on Educational Goals for
Young Australians (2008), Principles of Learning, Teaching and Assessment, expected standards of
achievement, and requirements for reporting on student achievement.

Learning Area
English
Mathematics
Science
HASS
HPE
The Arts
Technologies
Languages
R = Required

WA Assessment & Curriculum Outline requirements
Year Level
7
8
9

10

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

R

O

O

R

R

O

O

R

R

O

O

O = Optional

Students in Years 9 and 10 will have the opportunity to select electives from The Arts, Languages and
Technologies.

The Implementation Timeline requirements for Health & Physical Education, HASS, English (Revised
Curriculum), Mathematics (Revised Curriculum), Science (Revised Curriculum), Technologies, The
Arts, and Languages is available on the SCSA Website.
Other expectations for curriculum delivery at ECC:





Curriculum planning will account for the needs of all students including enrolled students
with a disability
A modified curriculum (that is, the implementation of a variation on the Western Australian
curriculum) for students with particular needs may be negotiated with the student and their
parent/carers and must be documented in an IEP or documented learning plan.
The school will use its discretion in regards to the use of ABLEWA for planning with students
with disabilities and additional learning needs.
The school will use its discretion in regards to the use of the EAL/D Progress Map when
planning for teaching and monitoring the progress of EAL/D students.
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Assessment












Teachers at ECC will monitor and assess individual student achievement, referring to the
Principles of Learning, Teaching and Assessment detailed within the Outline and attached to
this document.
Teachers at ECC will develop and administer assessments in relation to the appropriate
content of the Pre-primary to Year 10 Western Australian curriculum.
Teachers at ECC will ensure that assessments enable all students to demonstrate their
knowledge, understandings and skills in relation to the year-level achievement standard.
Teachers will provide timely, effective and appropriate feedback to students on assessment
tasks.
Teachers will keep accurate and valid records of student achievement.
Teachers will use data from prescribed national and statewide assessments (NAPLAN, OLNA)
to inform their judgements about student achievement.
Learning Area Program Coordinators teaching, assessing and reporting policy
will develop processes to support all teachers in making valid and reliable judgements
including in-school moderation.
Learning Area Program Coordinators will use student achievement data to inform the
construction of their Semester 1 and Semester 2 Learning Area Plans in terms of planning
future learning programs.
The school administration will administer prescribed national and statewide assessments in
accordance with system requirements.

Reporting



The school will use plain language to report to parents/carers on the achievements of their Year
7 to Year 10 students in terms of the Western Australian achievement standards.
These reports will be provided formally at the end of each semester:
1) using the letter grades A, B, C, D and E and their descriptors
2) in relation to the performance of the student’s peer group. The school will prepare
information that shows the number of students in each of the five grades.
3) Teachers will provide a grade for each outcome assessed across the semester as well as an
overall LA Grade.
Letter grades and achievement descriptors
A
The student demonstrates excellent achievement of what is expected for this
year level.
B
The student demonstrates high achievement of what is expected for this year
level.
C
The student demonstrates satisfactory achievement of what is expected for
this year level
D
The student demonstrates limited achievement of what is expected for this
year level
E
The student demonstrates very low achievement of what is expected for this
year level.



The reports will also include information about the students’ attitude, behaviour and effort.
The report will also contain any other information the school considers relevant.
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Mid-year reporting
The achievement standards articulated in the Western Australian Curriculum and Assessment
Outline describe the expected achievement for students who have been taught the curriculum
content for the full year of schooling. Therefore, in mid-year reports, teachers make a professional
judgment regarding the level of achievement that the student is demonstrating relative to the
achievement standard, taking into account the curriculum that has been taught and assessed to that
point in time. Thus, students demonstrating excellent achievement at that point in time are allocated
an ‘A’ grade or ‘Excellent’ achievement, and students demonstrating satisfactory achievement are
allocated a ‘C’grade .




Teachers will also report informally, throughout the year in a variety of ways and for a variety of
reasons.
The school will submit to the Authority at the end of Semester Two, achievement
descriptors/grades for individual students in Years 7 to Year 10.
KEY TERMS
Achievement descriptor

Achievement standard

Alternative curriculum.

Assessment

Curriculum

Grade .
Modified curriculum

Parent/carer

Reporting

An achievement descriptor describes student achievement in terms
of a five-point scale and is used for the purpose of reporting student
achievement.
The achievement standard describes an expected level that the
majority of students are achieving by the end of a given year of
schooling. Meeting the achievement standard at a satisfactory level
is described by a C grade. Meeting the achievement standard at a
higher level is described by an A (Excellent) grade or a B (High) grade.
An alternative curriculum is a well-established Pre-primary to Year 10
curriculum/framework other than the Western Australian curriculum
approved by the Authority.
Assessment is the process of gathering information about students
and their learning, and using the data gathered to make judgments
about achievement, in terms of agreed standards. This information
forms the basis of planning for teaching and learning.
The curriculum is the knowledge, understanding, skills, values and
attitudes that students are expected to be taught, regardless of
where they live or their background
A grade describes student achievement on a five-point scale and is
used for the purpose of reporting student achievement.
A modified curriculum is any documented variation to the Western
Australian curriculum that a school negotiates with the student and
her/his parents/carers in order to cater for the individual learning
needs of the student.
In relation to a child, parent/carer refers to a person who according
to the law has responsibility for the long-term care, welfare and
development of the child; or for the day-to-day care, welfare and
development of the child as defined in the School Education Act
1999.
Reporting is the process of formally and informally communicating
student achievement to parents, cares and students.
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Principles of Teaching, Learning and Assessment
The Principles of Teaching, Learning and Assessment focus on the provision of a school and class
environment that is intellectually, socially and physically supportive of learning. The principles assist
whole-school planning and individual classroom practice. It is essential, therefore, to ensure that
there is a shared understanding of them within particular school communities and a collaborative
effort to implement these principles in ways appropriate to individual schools.

Principles of Teaching and Learning
OPPORTUNITY TO LEARN
Learning experiences should enable students to observe and practise the actual processes, products,
skills and values that are expected of them.
Students should have the opportunity to engage fully with the concepts they are expected to
develop; observe people engaged in the processes which they are to learn; and encounter examples
of high-quality products of those processes, so they can see what it is they are aiming to achieve. For
example, students are more likely to understand and make sense of mathematical, scientific or social
science ideas if the information and experiences they engage with are inherently meaningful. They
are more likely to write, perform or design well if they see the writing, performing or designing
processes modelled and encounter examples of 'good' writing, 'good' performance or 'good' design.
They are more likely to learn to respect and value the views of others if the school environment
models such behaviours.
Students should have the opportunity to engage as fully as possible in the processes they are
expected to learn about or through. For example, if they are expected to learn to plan, investigate
and make choices, then they must practise these skills, rather than carry out the plans, investigations
and choices of others. Where skills need to be developed to a high level of proficiency, appropriate
practice of the actual skill is needed in settings that approximate those in which the skill is to be
used.
CONNECTION AND CHALLENGE
Learning experiences should connect with students' existing knowledge, skills and values while
extending and challenging their current ways of thinking and acting.
Learning should endeavour to ensure fresh challenges to students' existing knowledge, skills and
understanding and new ideas are realistic. Sometimes existing conceptual frameworks and
capabilities can be readily extended to incorporate new learning; at other times they need to be
exposed (and possibly discarded) in order for new learning to occur. Either way, learners need to be
able to connect new experiences to what they already know and can do, while at the same time
reconstructing what they know and can do to take account of the challenge provided by their new
experience.
ACTION AND REFLECTION
Learning experiences should encourage both action and reflection on the part of the student.
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Learning is likely to be enhanced when students engage actively with the task at hand. They should
be encouraged to think of learning as an active process on their part, involving a conscious intention
to make sense of new ideas or experiences and improve their own knowledge and capabilities,
rather than simply to reproduce or remember. This means that learning experiences should be
meaningful and involve students in both doing and reflecting. Students should learn to carry out
relevant actions (do, imitate, plan, experiment, test, create, rehearse, make, choose, try alternatives)
and reflect upon and make sense of the results of those actions (What does this mean? Why did that
happen? Am I surprised by this answer? Does it make sense? How is this problem like others I have
seen before? What worked? Why? How does this connect with other learning? Are these ideas
related?). Language plays a major role in connecting doing and reflecting, and students need to learn
to use language as a tool for their own learning.
As part of the reflective process, students should be helped to make connections between
apparently unrelated ideas and experiences and different areas of knowledge. Teachers should
emphasise the interconnectedness of knowledge, skills and values, both within and across different
learning areas. Schools should provide an environment in which knowledge, skills and values are
seen as an integrated whole, and their development as a lifelong endeavour.
MOTIVATION AND PURPOSE
Learning experiences should be motivating and their purpose clear to the student.
Students should be provided with purposeful and relevant activities that stimulate thought, inquiry
and enjoyment. They may regard such activities as purposeful and relevant if they have an
immediate practical goal (I need to know what happened in the story, we need to reduce
harassment at school, we need to work out how much money we have collected) or if they relate to
some longer-term goal which the student values (I need to practise my serve so my overall game will
improve). Activities should be consistent with students' maturity and should endeavour to engage
both their interest and challenge them to succeed. Students should be clear about what is expected
of them, what they are trying to learn and why. Teachers can enhance motivation and purposeful
learning by making clear to students the long-term outcomes expected from their learning.
INCLUSIVITY AND DIFFERENCE
Learning experiences should respect and accommodate differences between learners.
Students have a variety of past experiences shaped by their language, culture, health, location,
values, abilities and disabilities, and previous education. Thus, teaching must be highly adaptive,
acknowledging, respecting and accommodating the diverse background experiences students bring
to the classroom. The extent to which a student can benefit from an experience will depend on the
extent to which it connects and challenges that student's knowledge.
Students develop at different rates and also learn new ideas more or less quickly. They should be
provided with the time, conditions and encouragement they need to learn in stimulating ways, and
be discouraged from superficial learning that gives the impression of keeping pace at the expense of
long-term and sustained learning. Students may differ in the extent to which they prefer to work
independently or collaboratively, through pictures or words, orally or in writing, laterally or in a
linear fashion, cautiously or adventurously. The same student may successfully use certain
approaches in one learning situation and other approaches in a different learning situation.
Students should be provided with a rich variety of learning opportunities that enable them to build
on their existing experiences and personal strengths and work in preferred ways. Ideally, the
experiences should also broaden students' horizons by extending the range of contexts in which they
can function and the learning strategies that are available to them as individuals.
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INDEPENDENCE AND COLLABORATION
Learning experiences should encourage students to learn both independently and from and with
others.
If students are to become autonomous learners, they need to experience regular opportunities for
both individual and collaborative learning. Working individually is necessary and can help to ensure a
personal grasp of concepts, processes and skills. Working with peers enables students to be
challenged by the views of others, clarify ideas and interpret and use appropriate language. Often
discussion will involve students in explaining ideas to others and, in doing so, clarifying these ideas
for themselves.
Learning experiences should be structured so that students can learn not only from their immediate
peers and teachers but also from family and community members and people from other parts of
the world. This will help them to appreciate that all people can contribute to learning and that life
experiences are to be valued, together with books and other sources of information. It will also
enable them to see things from different perspectives, to stand outside their own culture and their
own society, to value and respect diversity, and to be critical of and able to analyse different points
of view.
Teachers should plan learning experiences that enable students, whether working individually or in
groups, to become increasingly autonomous. Students should be assisted to reflect on their own
learning, thinking about how they learn and the conditions that help them to learn. Classroom
processes should give students some flexibility in choosing ways of working and encourage them to
take responsibility for their own learning.
SUPPORTIVE ENVIRONMENT
The school and classroom setting should be safe and conducive to effective learning.
A supportive learning environment provides the intellectual, social and physical conditions in which
effective learning can occur. School and classroom policies and practices should be designed to
foster in students the knowledge that they can be successful autonomous learners. They should
support the development of a confident approach to learning and a desire to achieve well. For
example, this means that students should feel challenged and able to take sensible risks in their
learning in the knowledge that the errors that may result will be regarded as a necessary, acceptable
and often a helpful part of learning.
Further, the school and classroom should provide a cooperative atmosphere, free from harassment
such as teasing, sarcasm or remarks that stereotype or denigrate students or their efforts. Difference
and diversity should be respected and sensitivity shown to matters of gender, cultural difference,
social class, ability and disability, family circumstance and individual difference. A supportive learning
environment also provides sufficient, fair, safe and ethical access to a suitable and varied range of
resources, including space and equipment, print and other materials and useful technology. This
does not imply a need for the same environment for all. Indeed, special provision may often be
necessary to ensure that all students are given the opportunity to learn.

Principles of Assessment
ASSESSMENT SHOULD BE AN INTEGRAL PART OF TEACHING AND LEARNING
Assessments should arise naturally out of the teaching and intended learning of the curriculum. They
should be carefully constructed to enable judgements to be made about students' progress in ways
that contribute to ongoing learning.
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To do this, assessments should provide information about fine changes in student learning related to
specific aspects of that learning. They should help teachers understand where students are in their
learning, what they need to learn next as well as identify any misunderstandings or misconceptions
that the students have. It is this fine-grained information that enables teachers to plan programs
that challenge students to go beyond what they already know, understand or can do in order to
build new knowledge, understandings and skills.
There are myriad ways that teachers can find out where students are in their learning including oneto-one conferencing with individual students, the range of formative assessment strategies that
allow teachers to check students' understandings during the course of the lesson, from learning
journals, exhibitions, portfolios and teacher-devised tests and standardised assessments. All the
information teachers collect about their students should become an integral part of the planning of
instructional activities.
Teachers need to give careful consideration to planning for assessment as well as planning for
teaching. This preparation should include planning how they will draw on their own
observations and planning for summative assessments. Teachers also need to consider how they will
refine their teaching programs based on the information they collect.
ASSESSMENT SHOULD BE EDUCATIVE
Assessment practices should be educationally sound and contribute to learning. Assessments may do
this in a number of ways. Firstly, assessment activities should encourage in-depth and long-term
learning. Secondly, assessments should provide feedback that assists students in learning and
informs teachers' planning. Thirdly, where appropriate, assessment criteria should be made explicit
to students to focus their attention on what they have to achieve and provide students with
feedback about their progress.
Assessment needs to be comprehensive and balanced across various domains of learning and assess
knowledge and higher order cognitive skills such as problem solving and critical thinking.
Assessments need to be aligned with the curriculum and use a variety of assessment strategies on
the basis of their relevance to the knowledge, skills and understanding to be assessed and the
purpose of the assessment.
Students need to be included in the assessment process. With expert support, students can learn to
assess and evaluate their own learning in a way that further extends that learning. It is important
that teachers are responsive to the unexpected ways students reveal their thinking. These
opportunities can be used to extend or redirect teaching.
ASSESSMENT SHOULD BE FAIR
Assessment needs to take account of the diverse needs of students, to be equitable with regard to
gender, disability, background language and socio-economic status and not discriminate on grounds
that are irrelevant to learning.
If assessments are to be fair they should provide valid information on the actual ideas, processes,
products and values expected of students. A valid assessment is one that assesses what it is
supposed to assess. For example, recall of facts should not be assessed if the primary purpose of the
assessment is to collect information about problem solving skills.
Assessments should also provide reliable indications of students' knowledge, understandings and
skills and should be based on the integration of a range of types and sources of evidence.
ASSESSMENTS SHOULD BE DESIGNED TO MEET THEIR SPECIFIC PURPOSES
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Information collected to establish where students are in their learning can be used for summative
purposes (assessment of learning) and for formative purposes (assessment for learning) because it is
used to inform subsequent teaching. The principles of assessment apply to all forms of assessments.
Summative assessment involves assessment procedures that aim to determine students' learning at
a particular time, for example when reporting against the achievement standards, after completion
of a unit of work or at the end of a term or semester. The aim of the assessment is to identify
students' achievement at that point in time and it is particularly important that the assessments are
fair and that teacher judgements are reliable.
Formative assessment involves a range of informal and formal assessment procedures used by
teachers during the learning process in order to improve student attainment and to guide teaching
and learning activities. It often involves qualitative feedback (rather than scores) for both students
and teachers that focuses on the details of specific knowledge and skills that are being learnt.
Therefore it is essential that the assessments provide fine-grained information about student
performance that supports teachers to plan learning that challenges students to go beyond what
they already know, understand or can do in order to build new knowledge, understandings and skills.
ASSESSMENT SHOULD LEAD TO INFORMATIVE REPORTING
Reporting happens at the end of a teaching cycle and should provide an accurate summary of the
formative and summative assessment information collected for each student. The purpose of
reporting is to provide feedback to students, parents, and teachers. The information is also valuable
for school and system-wide planning. It is important that, in addition to providing an accurate
synopsis of student performance, the judgements of student achievement are reliable.
ASSESSMENT SHOULD LEAD TO SCHOOL-WIDE EVALUATION PROCESSES
Highly effective schools pay particular attention to teachers' qualitative and quantitative data and
standardised test data. Teachers and school leaders need to understand current and past student
achievement levels, be explicit about targets for improvement and be explicit about how progress
towards those targets will be monitored. School leaders need to plan for how they will evaluate the
effectiveness of school initiatives and programs. Teachers should plan for how they will reflect on
and evaluate their teaching practices. This implies that schools and teachers need to be willing to
identify and evaluate both the intended and unintended consequences of any initiative or program.
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